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Why This Matters 
For many adults with intellectual and developmental disabilities 
(IDD), a question as simple as “Can I afford this?” can carry 
real consequences. Buying groceries, paying a bill, or making a 
small purchase requires more than recognizing a dollar bill or 
naming a coin. These everyday decisions depend on being able 
to understand an amount, put together the correct combination 
of money, and check that the total is right. Yet adults with IDD 
continue to experience gaps in independent living outcomes, 
with more than 70% living with a family member rather than 
independently or with a roommate (Adams et al., 2025; An-
derson et al., 2023). Financial instruction for this population 
has also tended to focus on foundational skills such as identify-
ing and counting money, determining whether there is enough 
money for a purchase, and basic budgeting. Research shows 
that financial literacy instruction for individuals with IDD has 
primarily focused on basic money management and purchasing 
skills, with less attention given to complex financial decision-
making and problem-solving (Browder & Grasso, 1999; Kang et 
al., 2025). Our study examined a practical way to address that 
gap: remote explicit instruction for college students with IDD 
learning to make the same monetary amount in more than one 
way.

Why “More Than One Way” Matters 
When paying at the register, the payer needs to be flexible with 
the variation of bills and coins that they have in their wallet. 

Therefore, instruction cannot stop at rote matching or memo-
rizing just one combination of bills and coins. A $10 bill and a 
$5 bill make $15 just as well as two $5 bills, four $1 bills, and 
four quarters. The payer needs to be able to make change, split 
a bill, and recover from a mistake with whatever combination of 
bills they have at the time. The intervention discussed here asks 
participants to demonstrate two different combinations for the 
same total to build fluency rather than rote matching. 

What We Did 
Three college students with IDD who were enrolled in a postsec-
ondary education program participated in the study. All three 
students had previously taken a Money Math Literacy course, 
where they learned basic money skills such as identifying bills 
and coins, counting money, and using addition and subtraction. 
Before beginning the study, students also completed a pretest to 
show that they had these foundational money skills.

Students met individually with the instructor through Zoom 
three times a week. During each session, the instructor could 
demonstrate the skill, provide visual supports, observe students 
as they worked with money, and offer support as needed. To 
make the lessons more realistic, each student received replica 
U.S. bills and coins that resembled the money they would use 
in everyday life. Students practiced with scenarios that included 
amounts ranging from $15.50 to $199.99. The scenarios were 
based on situations they might encounter in the community, 
such as shopping, paying for services, or making everyday pur-
chases. After the instructor read a scenario aloud, the student 
was shown the amount on an index card and asked to make that 
amount in two different ways using their bills and coins.

The lessons followed the same routine each time. The 
instructor first modeled what to do, then worked through an 
example with the student before having the student practice 
independently. Students followed five steps: (1) look at the 
amount needed, (2) choose the bills first, (3) add the coins, (4) 
count the money aloud, and (5) check that the final amount 
was correct.

When students completed the steps correctly on their own, 
the instructor did not provide help. If a student made a mis-
take, the instructor first asked them to recount that part and try 
again. If they were still having difficulty, the instructor provided 
additional support by counting with the student and helping 
them determine how much more or less money they needed. 
This gave students a chance to correct their own mistakes be-
fore receiving more direct help.

(continued on page 2)
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(Teachers’ Corner, continued from page 1) tional sequence while changing the context, amount, or materi-
als to match a student’s needs. The most important feature is 
consistency. Students should know what they are working on, 
see and hear how the task is completed, receive supported prac-
tice before working alone, and have a predictable opportunity 
to correct errors rather than have the answer supplied immedi-
ately.

Considerations for Your Setting 
When implementing this intervention in your setting, consider 
the following:

•	 Use real currency, not laminated pictures. Using replica 
coins and bills that look and feel like real money in-
creases the likelihood that the learners will master the 
concrete skill and allows you to move to abstract skills 
later.

•	 Remote delivery is a viable option for meeting learners’ 
needs. Assess your learner’s technology skills before 
implementing the intervention. If needed, use explicit 
instruction to navigate teleconferencing systems. Once 
learners can independently use the technology, remote 
instruction can improve access for learners in remote 
areas and those with busy schedules.

•	 Consider splinter skills. The participants of our study 
previously mastered identifying denominations and skip 
counting. Assess your learners’ prerequisite skills and 

What We Found 
All three participants showed low and variable accuracy during 
baseline and improved immediately upon the introduction of 
explicit instruction. Participants met the mastery criterion of 
100% accuracy across 3 sessions in 6–22 sessions. During fol-
low-up probes, participants maintained their progress without 
any teaching or support. All participants reported enjoying the 
lessons and confidence in their ability to handle money after the 
intervention. Additionally, participants connected the skill de-
velopment to their personal goals, including future employment 
and increased independence at the store.

Putting It Into Practice 
The instructional approach used in this study can be adapted for 
college, transition, independent-living, and community-based 
instruction without requiring an elaborate curriculum. The 
table below translates the study procedures into six practical 
teaching moves. The sequence is intentionally simple: make the 
goal clear, show the process, practice together, give the student 
a chance to respond independently, correct errors in a struc-
tured way, and return to the skill once mastery is achieved. In 
the study, this routine was paired with realistic replica currency 
and everyday scenarios so students could practice a functional 
skill with materials that closely resembled what they encounter 
outside the classroom. Instructors can keep the same instruc-

Table 1.  Instructor Actions and Possible Adaptations

Step What the Instructor Does Possible Adaptation

1. Name the goal Tell the student what they will be working on and briefly ex-
plain how the lesson will be completed. For example, “Today 
we are going to work on money math and counting dollars 
and coins correctly.”

Start each lesson with a short, clear statement of what 
the student will practice and what they are expected to 
do.

2. Model the steps Read the total amount aloud and model how to look at the 
amount, select the bills first, add the coins, count the total 
aloud, and check the final amount.

Talk through each step as you demonstrate it so the 
student can see and hear how you work through the 
amount.

3. Practice together Complete a scenario with the student. Work together to se-
lect the bills and coins and count the total aloud.

Give the student a chance to practice with support be-
fore asking them to complete the task independently.

4. Independent 
practice with realistic 
materials

Have the student complete the scenarios independently, using 
realistic replicas of U.S. bills and coins.

Use realistic money materials and everyday scenarios 
that are meaningful to the student, such as shopping, 
paying for services, or making purchases.

5. Provide error  
correction when 
needed

If the student makes an error, ask them to recount the in-
correct dollars or coins and try again. If the student makes 
another error, provide additional assistance by counting with 
the student and determining how much more or less money is 
needed.

Give the student an opportunity to find and correct the 
mistake before providing more direct support.

6. Check  
maintenance

After the student reaches mastery, reassess the skill without 
instruction or support to determine whether the student con-
tinues to perform it accurately.

Return to the skill after instruction has ended to see 
whether the student can still complete the task inde-
pendently.
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(Teachers’ Corner, continued from page 2) cial skills that are directly relevant to independence, employ-
ment, and community participation. For practitioners seeking a 
low-cost, effective addition to transition or independent living 
curricula, consider using this intervention as a starting point.   ◼
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teach them to fluency before teaching them to make 
different combinations. 

•	 Get buy-in at the beginning of instruction. Relating the 
lessons to the student’s own goals improves motivation 
and the likelihood that they will master and maintain 
the skill. For example, refer to their favorite restaurant 
or activity in the scenarios you use.

•	 Maximize opportunities to respond. Ensure your learner 
has ample trials to practice the skill across multiple 
combinations of denominations to build fluency. This 
is a foundational skill that should be taught for fluency 
and not just accuracy.

•	 Plan for generalization beyond the Zoom session. Our 
scenarios were read aloud during structured Zoom 
sessions. This intervention can be used in community-
based instruction in real stores and can later be gener-
alized to debit cards and mobile payments. 

Closing 
Combining realistic materials with explicit instruction can be 
an effective approach to teach adults with IDD practical finan-

Kennedy and provided scientific evidence and resources to 
demonstrate that this connection did not exist in the scientific 
research literature. DADD believes strongly that our members 
deserve accurate information grounded in science and research 
evidence. I encourage you to read this statement, if you have 
not. It provides you with evidence and talking points to be pre-
pared when people ask you about the potential link, allowing 
members and allies to share accurate research with others. 

DADD strives to provide research and evidence-based 
practices highlighted in our journals, on our website, at our 
conference, and on our YouTube channel for members and 
people who are not yet members to learn more about strate-
gies, research, and tools that will help them in their roles as 
educators, family members, support personnel, and individuals 
with developmental disabilities. We are also currently planning 
for the next round of Encore Webinar presentations, where top 
presentations from the last conference are presented online to 
allow people to see them who couldn’t attend the conference or 
did not get a chance to see those particular sessions last January. 
In addition, on the front page of our website there is a link to 
“Practitioner Resources” for a curated set of articles and tools. I 
encourage you to explore our entire website to learn more about 
the resources DADD provides to practitioners, families, and 
anyone interested in research-based information. 

President’s Message
Angi Stone-MacDonald, PhD

As an organization, our mission and vision 
that we affirmed in 2025 reiterated the 
need for us to contribute to research and 
evidence-based practices. Also, research-
based practices should inform education and support for in-
dividuals with developmental disabilities, including autistic 
people. These values are at the core of the work that DADD 
does and why we continue to promote and provide access to 
research findings, evidence-based practices, and current science 
on areas within education and services for families, individuals, 
and educators working in this field. 

To that end, we put out a statement on August 14, 2026, 
titled Division for Autism and Developmental Disabilities (DADD) 
Statement in Response to Presidential Executive Order titled “De-
livering Gold Standard Childhood Vaccine Recommendations for 
Americans” signed on August 10, 2026 
that was sent to all of our members via 
email and shared on social media (please 
scan the QR code to read the statement). 
This statement specifically called out 
misinformation about the link between 
autism and vaccines made by Secretary 

https://doi.org/10.1007/s10803-025-06899-5
https://doi.org/10.1111/jar.13078
https://doi.org/10.1177/074193259902000506
https://doi.org/10.1111/ssm.18326
https://daddcec.com/
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(President’s Message, continued from page 3) to know. The best way to reach me is by email at president@
daddcec.com. 

Finally, please plan to attend our conference in Phoenix 
in January for up to four days full of learning opportunities and 
networking with colleagues. You can visit the website for more 
information.   ◼

Angi Stone-MacDonald, PhD 
DADD President

As members, I also encourage you to get involved with 
DADD to learn more and to share what additional resources 
you want or need. Our organization is here to serve you and to 
find ways to share that research and those evidence-based prac-
tices and strategies that you need. If there are additional ways 
that we can connect with you or provide information, I want 

Editor’s Note
Kelly B. Kearney, EdD, BCBA-D
Editor, DADD Express

Dear DADD Colleagues,
Welcome to the Fall 2026 issue of the 

DADD Express! In this issue, you will find articles that reflect 
our continued commitment to translate evidence-based prac-
tices into practical strategies that can be readily applied by 
educators, practitioners, and families. This focus is especially 
evident in our Teacher’s Corner feature, where authors discuss 
the importance of money skills and outline effective methods 
for teaching these skills. In addition, the President’s Message 
highlights valuable resources that DADD members and advo-
cates can use to deepen their understanding of research and ev-
idence-based practices and to engage in informed conversations 
with community members who may have questions or concerns. 

As you explore this issue, I encourage you to begin plan-
ning to join us at the 28th Annual DADD Conference, taking 
place January 6–9, 2027, in Phoenix, Arizona. We look forward 
to connecting, learning, and collaborating with you there. 

Call for Submissions
I invite you to contribute to the next issue of the DADD Ex-
press. The strength and impact of this newsletter comes from 
the expertise, innovation, and dedication of our members. We 
are currently seeking submissions that provide practical, evi-
dence-based guidance to support and inform our community. 
As practitioners, researchers, and advocates, your experiences 
are vital to the continued advancement of our field. By sharing 
your lessons learned, successes, and insights, you help enrich 
our collective knowledge base and advance our shared mission 
of improving outcomes for individuals with developmental dis-
abilities. This newsletter thrives because of dedicated members 
like you.

Thank you for your ongoing commitment to DADD’s mis-
sion and for considering the DADD Express as a platform for 
sharing your valuable expertise with our community.

To submit a manuscript or learn more about our submis-
sion guidelines, please contact us at express@daddcec.com. 
We look forward to featuring your contributions in upcoming 
issues.   ◼

Kelly B. Kearney, EdD, BCBA-D 
Editor, DADD Express

mailto:president@daddcec.com
mailto:president@daddcec.com
mailto:express@daddcec.com
https://www.amazon.com/Intellectual-Disability-Autism-Developmental-Disabilities/dp/B0FT1N466F?dplnkId=edf37521-457c-4459-9f7d-7497f1ca55d8&nodl=1
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DADD CAN Brief: 
DADD Representation  
at the Special Education  
Legislative Summit 

Luann Ley Davis, PhD
DADD CAN Coordinator
CANCoordinator@DADDCEC.org

DADD Members Advocating and Connecting  
at SELS
During the Special Education Legislative Summit (SELS) in 
Washington, DC July 19–21, 2026, I represented DADD by 
serving as a co-team lead, organizing and scheduling several 
meetings with Senators, Representatives, and congressional 
staff, and participating in a full day of advocacy on Capitol Hill. 
I also networked with advocates from across the country, en-
gaged with other DADD members during an after-hours net-
working gathering, and worked to promote the shared mission 
of CEC and DADD at the federal level. As part of this work, 
I reached out to DADD members attending SELS to discuss 
interest in forming a DADD Advocacy Committee that could 
meet during DADD conferences and continue advancing pol-
icy priorities that support students with autism, intellectual dis-
ability, and related developmental disabilities.

In congressional meetings, we spoke about several key 
policy priorities. First, we advocated for stronger federal invest-
ment in IDEA, including Part B State Grants, Part C Infants 
and Toddlers, Preschool Grants, personnel preparation, special 
education research, and school-based mental health profession-
als. The SELS issue brief emphasizes that IDEA remains far be-
low the federal commitment to cover 40% of the excess cost 
of special education and that stronger investments are needed 
to support children, families, educators, and school systems. 
We also addressed educator shortages, including the need to 

attract, prepare, and retain special educators, early interven-
tionists, specialized instructional support personnel, higher ed-
ucation faculty, administrators, and paraprofessionals. Finally, 
we spoke about children’s mental health and the need for safe, 
healthy school climates supported by qualified school psycholo-
gists, counselors, social workers, and other school-based mental 
health professionals.

Thank you to all of our 
DADD members who joined me 
at SELS and for all of your great 
work. I am still open to includ-
ing more DADD members who 
are interested in advocacy and 
would like to help build a stron-
ger, more coordinated DADD 
advocacy presence. Members 
can take action now by visit-
ing the CEC Legislative Action 
Center to contact Congress. I 
also encourage DADD mem-
bers to consider attending SELS 
2027 to learn more about fed-
eral policy, build advocacy skills, and help ensure that the 
needs of students with autism, intellectual disability, and 
developmental disabilities remain visible in national con-
versations. More information about SELS is available at  
SpecialEducationLegislativeSummit.org.   ◼

TAKE ACTION!

•	 Join the DADD Advocacy Committee:  
Email cancoordinator@daddcec.com  

•	 Contact Congress through the CEC Legislative  
Action Center: exceptionalchildren.org/lac

•	 Learn more about attending SELS 2027:  
specialeducationlegislativesummit.org
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